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Vision  

Feedback can improve a child’s confidence, self-awareness and enthusiasm for learning. Feedback, is an 

essential part of planning, assessment, teaching and learning. Responding to pupils’ work through 

constructive comments acknowledges achievement, promotes positive attitudes and behaviour leads to an 

improvement in standards. Teacher’s follow an agreed system ad consistent procedure in responding to 

pupils’ work in order to give clear messages to pupils, parents and other teachers about individuals progress. 

Evidence of our response to pupils’ work can be found recorded in books, but much of EYFS and KS1 work is 

practical and much response is verbal. We believe the most effective way of marking for all pupils is through 

dialogue.  

 

Aims and purposes 

• The sole focus of feedback should be to further children’s progression through the curriculum. 

• Feedback should empower children to take ownership for improving their work 

• Children should be independent and be able to with guidance identify their own errors 

• The policy allows marking analysis to feedback into planning immediately  

• The assessment will be ongoing where the ‘gap analysis’ is immediate and Target Tracker updated 

continuously 

• This system allows ‘no child to be left behind’ 

• Rapid and  immediate need of a suitable intervention is identified and acted on immediately  

• Written comments should only be used as a last resort for the very few children who otherwise are 

unable to locate their own errors, even after guided modelling by the teacher. 

• Children should receive feedback either within the lesson itself or in the next appropriate lesson. The 

‘next step’ is usually the next lesson. 

• New knowledge is fragile and usually forgotten unless explicit steps are taken over time to revisit 

and refresh learning. Therefore, teachers will need to get feedback at some distance from the 

original teaching input when assessing if learning is now secure. 

 

Positive written and verbal feedback which recognises pupil achievement, highlights both strengths and areas 

for development, and provides clear guidance for improvement is expected:  

  

▪ To allow pupils to reflect on their past performances and to set new targets together with the teacher;  
▪ To encourage, motivate, support and promote positive attitudes;  
▪ To inform planning.  

 
 Broad Guidelines  
 

• Marking includes verbal and written feedback 

• Work is marked as quickly as possible, i.e. same day or next  

• In English and Maths, at least one pupil from each table group will be marked in detail each day on 

rotation and all DP children to ensure any misconceptions are spotted and acted upon. If 

misconceptions are spotted than whole group work needs to be marked in detail  

• Work will not always be marked in detail (except for those named on the marking cycle for that day) 

but it will be checked and the learning intention acknowledged. This simply means that the work 

has been seen and done as the teacher moves around the room. A focus on presentation and 

productivity will be expected every day as the teacher/LSA circulates  

• Throughout lessons children should be using ‘AfL Response Cards’. 
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• Responding to teacher comments is a skill and pupils will be taught how to reflect on these and 

respond to them. 

Maths  

 

Fluency Lessons  

 

• 6 books marked and verbal feedback given to the children within the lesson (focus group) 

• 6 books (different abilities) marked at the end. If any child’s work indicates that the child has not 

understood then that  groups work will all be marked.  

• During the lesson pupils will have the opportunity to self-check their Maths work as teachers will 

have the answers to problems available. This means that, after four or five calculations, pupils can 

check their answers themselves. That way, if they have a misconception or misunderstand something 

they can alert the teacher immediately. This avoids the situation where a child has diligently worked 

through reams of problems, as the class teacher works with a group, but has done entirely the wrong 

thing. Furthermore, if a child has selected work that is too easy and therefore can be moved quickly 

on. 

•  Self-checking means that mistakes are realised ten minutes into the lesson, rather than at the end.  

•  Teachers usually produce work at three levels of challenge. Pupils choose which level of challenge 

to start at and, naturally, less confident (but able) children usually start at the easiest level. This 

allows ‘Learning without Limits’.  

• All this place the onus on the learner to check their work and identify their own errors which is 

fantastic for their learning. But like anything, pupils must be taught how to do this. 

• Pupils might repeat a calculation in a different coloured pen and check they’ve got the same answer. 

Here, teacher’s remind them that for addition calculations involving more than two numbers, adding 

the numbers in a different order is an even better way of checking. 

• Teacher’s provide prompt sheets to help pupils who are struggling to identify their mistakes. These 

are shared at the start of a lesson and these are just an error-spotting checklist means pupils properly 

use it. See below for example  

•  

 
 

https://s3-eu-west-1.amazonaws.com/thirdspacelearning-production/uploads/thirdspacelearning/production/no_expiry_image/file/7599/feedback_1.PNG
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• The rest of the books will have 1,2,3 recorded in them. On the whiteboard, (next lesson) the children 

will be presented with a slide displaying next steps. Each of the numbers will have corresponding 

comments and next steps/questions. The children will complete the ‘next steps’ before new learning 

is introduced. This allowing any previous misconceptions to be dealt with. 

• Where needed, next steps will be printed out for the children to stick in their books. 

• Where there have been common mistakes the teacher at the start of the next will reteach and deal 

with misconceptions before any new learning is introduced. 

 

Maths Feedback sheet  

 

1 2 3 

LI has almost been met and 
you have demonstrate some 
understanding. Further 
practice is needed so please 
try these: 
 
Example 2 x 32=  
2x 2 = 4 
2x 30 = 60 
4+60 = 64 
 
Now try these:  

LI has been met and you have 
demonstrated a good 
understanding. 
Can you now try these: 
 
2x 3.2=  
Can you do these mentally.  

LI has been met and you have 
exceeded what was expected. 
 
Can you now try these. 

 

 

Providing feedback for Reasoning and Problem Solving activities in Maths 

Reasoning in maths is the process of applying logical thinking to a situation to derive the correct problem-

solving strategy for a given question, and using this method to develop and describe a solution. 

Mathematical reasoning is the bridge between fluency and problem solving. Marking of fluency and 

reasoning will require different marking approaches, particularly when children are being asked to explain 

their thinking processes.  

https://s3-eu-west-1.amazonaws.com/thirdspacelearning-production/uploads/thirdspacelearning/production/no_expiry_image/file/7600/feedback_2.PNG
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• Feedback during lessons where reasoning and problem solving are taking place should be immediate. 

 In order to be effective, feedback needs to be delivered when the children are engaged in the work 

and when there is still time to make improvements. Children are encouraged to focus not just on 

deriving the correct answers but evaluating their strategies and approaches used to achieve them.  

 

• Feedback should promote children’s reflective thinking about their process. Children should be 

afforded the opportunity to self-correct their work by reflecting on their approaches and refining 

their methods after discussion with their peers or teacher. Children should be asking themselves 

“How did I get here and where am I going next?” Teachers can ask themselves “Where are the errors? 

Why were the errors made? What strategies did the children use? What is each child’s understanding 

of the content/skills/strategies related to the task?” 

 

• Feedback is also provided to the teacher by the children. When teachers listen to children, they 

ascertain; what the children know, what they understand, where they are confused, where they have 

misconceptions, and when they are disengaged. 

 

Avoid excessive recording of reasoning tasks. Focus on the quality of dialogue between the teacher and 

children and between children and their peers when they are working. There will be some occasions where 

it is necessary to record reasoning activities. The key in these instances should be to focus on quality, rather 

than quantity. It is far more productive for children to engage in meaningful dialogue about one or two well-

chosen and differentiated reasoning questions during a lesson, rather than solving pages of word problems. 

When children are required to record their approaches to solving a problem, feedback can be provided in 

one of two ways. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Exit cards 

Most reasoning activities will involve children working collaboratively with their peers. We need to make 
sure we learn more about how each individual child is thinking.  To do this, one common practice is 
providing the children with exit cards at the end of the lesson. Exit cards are a valuable way of gauging 
each child’s level of grasp of the core lesson concepts. Exit cards consist of a plenary activity where pupils 
are asked to write down information upon leaving the lesson or classroom, usually as a record of something 
new they have learnt. This may take the form of a sticky note, or a specific resource may be provided for 
this purpose. Refer to Appendix 8– for 4 ways of using exit cards. 

 At the end of the lesson the teacher sorts the exit cards into three categories; One pile for children who 
have fully understood the task and show detailed conceptual understanding and ability to apply the 
underlying principles. One for children who are not quite there and may need to refine their strategies and 
approaches for greater success. The final pile should be for children who demonstrate minimal 
understanding and have no clear strategy or starting points. Utilising this feedback, the teacher can then 
plan to reteach and re-model key principles or provide opportunities for further stimulation and extended 
challenge in the following lesson as required. Where appropriate, exit cards can be stuck into the children’s 
books before they attempt the task again.  Books should show evidence of children’s first and second 
attempt at solving the problem. 

Marking by the teacher 

Teacher provides verbal or written feedback which provides hints, comments or prompt questions that 

leads children  towards understanding the underlying principle.  Children’s books should show evidence of 

children improving their work in light of teacher feedback. 

 



Article 3 The best interests of the child must be a top priority in all things that affect children. 

Article 13 Every child must be free to say what they think and to seek and receive all kinds of information, as long as it is within the law.  

Article 29 Education must develop every child’s personality, talents and abilities to the full. It must encourage the child’s respect for human 

rights, as well as respect for their parents, their own and other cultures, and the environment. 

 

 

 

 

 

Some lessons there will be a combination of both so both methods for marking and feedback will be 

provided. 

 

 
Maths feedback sheet 

 

Question as a YG LI for the week were   

 

 

How many children met the LI’s? 

 

 Names of children who did not 

What needs to be revisited? 

 

 

Are more lessons needed? 

 

 

Should this be part of the 

starters for next week? 

 

How  

Groups that need further 

intervention? 

 

Names of children  

Children who need further 

support will need….. 

 

Children who need further 

challenge will need …. 

 

 

 

Where monitoring of feedback and marking bring to light areas for development, teachers may be asked 

to use feedback sheets.  

 

• At the end of each week/section/unit the teacher compiles a summary sheet (a single side of A4) 

highlighting specific actions they will take in future lessons (such as working directly with a child, 

changing their group, offering some advice, providing more challenging work etc.). This also allows 

TT to be accurately updated. 

 

Class Teacher’s bring this completed to their weekly meetings /PPA meeting. This will be monitored. 
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English  

 

• 6 books marked thoroughly (different ability), daily using the ‘marking code’ see appendix 1 and 

against the child’s personal targets. Targets if met 3 times need to be reviewed and changed 

immediately and shared with child. If the any of the books indicate that the group has unlikely 

understood then the entire group’s work needs to be marked. 

• The end English product will be marked in detail for all pupils thoroughly and individual next steps 

given including against their own targets. 

• Writing, use a redrafting approach. When the teacher looks at the books after a lesson, she makes 

notes on one piece of paper for the whole class about what went well and what still needs work. This 

might include things to do with the technical accuracy of the writing; spelling errors, punctuation 

omissions, and other transcription mishaps, as well as any content improvements. Where individual 

children have done particularly well or poorly, the teacher will make a note and use these in the 

lesson as a teaching point (where it is an error, she might use the mistake anonymously or write a 

similar sentence with the same error). 

• Instead of writing ‘next steps’ for each child, the next lesson is the next step. These misconceptions 

are addressed immediately at the start of the next lesson with the teacher re-teaching, revising or 

helping children redraft their work straight away. 

 

English Daily Feedback Sheet  

Where monitoring of feedback and marking bring to light areas for development, teachers may be asked 

to use feedback sheets.  

 

• At the end of each lesson the teacher compiles a summary sheet (a single side of A4) highlighting 

specific actions they will take in future lessons (such as working directly with a child, changing their 

group, offering some advice, providing more challenging work etc.).  

• Class teacher will analyse all the children’s books and complete the following to inform the next 
lesson.Where children have exceeded they will not need the reteaching /revisiting in the first part of 
the next lesson. 

• This also allows TT to be accurately updated. 

 

Class Teacher’s bring this completed to their weekly meetings /PPA meeting. This will be monitored. 

 

LI for the lesson 
was  

LI: … 
 

 6 children  Rest of class   Children who 
need more 
support  

Children who 
exceeded  

Met LI   Yes  Majority  Pupil A 
Pupil C 

Pupil Z 
Pupil F  

Grammatical errors  3need help on 
capital letters  

Still concern 
use of basic 
punctuation  

Pupil G 
Pupil S  

 

Spellings  Fine  Overall fine    

Example : 
Adjectives used for 
effect  

 Benefit from 
some more 
examples  

Pupil A 
Pupil C 

Pupil Z 
Pupil F 
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You can add here 
the focus 

What to reteach or 
to move onto  
Time 
Starter  
Whole lesson  
Intervention  

Basic sentence practice with punctuation and adding good use of adjectives  
Using good examples from Amy and Clare’s book s 
Deal with misconceptions as anonymous examples from Higbee book  
 
Starter –  
children to redraft their own work after before moving on  

What will the 
children who 
exceed be doing  

Working with LSA to write to….  
To start the activity on….. 
To practise …….. 

 

 

Monitoring and Evaluation and Review   

A key aspect of the Year Group leaders and SLT mentor’s role is to monitor, evaluate and review the 

effectiveness of the marking and feedback procedures throughout the school. This is achieved in a variety of 

ways including reviewing planning, scrutinising work, discussions with staff and pupils, observing in lessons, 

providing appropriate and high-quality resources. Year Group Leaders will maintain fortnightly dialogue with 

colleagues in their year groups to ensure the Marking and Feedback policy is being adhered to appropriately. 

And this is recorded on LLO and Quality Assured by the SLT mentors. 

 

Expectations for verbal feedback 

Feedback is linked to the LI/SC and the pupil’s target.   

• Feedback is positive and the things pupils can do/did well are highlighted so the pupils know to       

repeat these again. 

• Effective feedback requires thinking/reflection time to take place so such time must be allocated 

within lessons so that pupils can self-assess work.     

• Targets are discussed with the pupils and updated in the front of their books.  Achieved targets are 

highlighted where the target is achieved.  

 

Expectations for written feedback (marking) 

The teacher should regularly plan time to mark alongside the pupil giving verbal feedback so the pupil 

improves their work in the lesson.  If this is not possible then written feedback after the lesson will be used 

to check work and give diagnostic feedback where appropriate. 

▪ All work will have some indication that it has been checked by the teacher – this will be 

acknowledging whether or not the LI is achieved. 

▪ Any comments the teacher makes are in red pen, and the pupils show their responses in blue pen. 

▪ Responses are checked by the class teacher to ensure there are no misconceptions – this will then 

close the cycle. 

▪ There should be some sort of feedback/checking from the teacher where pupils have carried out 

peer or self-assessment. 

▪ Marking must be neat – teachers are role models of handwriting and presentation. 

▪ Work completed by cover teachers will have their initials, however, unplanned/ad hoc cover 

arrangements remain the responsibility of the class teacher.  

 

 



Article 3 The best interests of the child must be a top priority in all things that affect children. 

Article 13 Every child must be free to say what they think and to seek and receive all kinds of information, as long as it is within the law.  

Article 29 Education must develop every child’s personality, talents and abilities to the full. It must encourage the child’s respect for human rights, as well as respect for their parents, their own and 

other cultures, and the environment. 

 

 

Year Group Subjects 
Formative assessments in the Early Years Foundation Stage are on-going and provide the basis for practitioners to plan for challenge and 
development of children’s next steps in their learning.  
Written feedback in EYFS is in:   
Nursery : Learning Journals  
Reception ; Literacy and Mathematics books 

• Pupil initiated tasks will be indicated with I (independent). Adult led tasks will be indicated with w/s. 

•  LIs and dates should be provided, either on worksheets or on labels to be stuck in. 

• LIs will be highlighted green if achieved  

• Success criteria’s are pictorial so children can use these in their learning. 

• The feedback given to Foundation Stage pupils will mostly be verbal at the time of the activity however written comments can be 
used in pupils writing books to inform the teacher of next steps. Teachers will write ‘VF’ (verbal feedback) to indicate verbal 
feedback has been given with a short comment.  

• Smiley face/stars/stickers will be used to reward effort and achievement. 

• Teacher’s scribe emergent writing where spelling is unclear  
 

Foundation 
Stage 

Year 1 and 2 
 
 
Misconceptions 
Where 
significant 
misconceptions 
have been found 
for a pupil 
identified on the 
marking cycle, 
the teacher 
MUST then look 
at the rest of the 
group. 

English Maths Science Foundation Subjects 

For English and Maths, one - two pieces of work per group will be 
marked each day on rotation (approx. 6-10 books a day) to ensure 
every pupil’s book is seen in detail each week. Any extended/longer 
pieces of work must be marked for every child e.g. end of a unit.  
 

• In Year 1, pupils’ work will be 
marked in detail with the pupil 
through a conference. This will 
be a minimum of weekly. 

• Verbal/written feedback to be 
provided to identify next steps 
for learning. 

• Correct work will be ticked.  

• Incorrect work will be 
identified with a dot and 
pupils will be given the 
opportunity to respond. 

• Number reversals will be 
corrected. Examples to be 
shown in book and pupils will 
be encouraged to practise.  

• Verbal/written feedback to 
be provided to identify next 
steps for learning. 

• Scientific language is used 
always 

• Correct spelling of up to 5 
specific key words. Pupils to 
copy these out three times 
in the margin 

• Aim to mark 10 books 
per lesson (focus group 
during lesson + 4/5 
others before next 
lesson) on a rota basis 

• Correct spelling of up to 
5 specific key words. 
Pupils to copy these out 



Article 3 The best interests of the child must be a top priority in all things that affect children. 

Article 13 Every child must be free to say what they think and to seek and receive all kinds of information, as long as it is within the law.  

Article 29 Education must develop every child’s personality, talents and abilities to the full. It must encourage the child’s respect for human rights, as well as respect for their parents, their own and 

other cultures, and the environment. 

 

 
Verbal feedback 
Regular 
feedback in 
lesson to 
individuals – 
work annotated 
briefly with the 
focus of the 
feedback e.g. 
connectives. 

• Correct punctuation errors 
where appropriate using the 
codes.  

• Attention will be drawn to 
incorrect formation of letters 
by circling and modelling of 
correct examples in book to 
copy and pupils will be 
encouraged to practise. 

• Response cards to be used 
Writing- end product 

• Writing will be marked in 
detail for every pupil using 
highlighting and next steps for 
learning against the Success 
Criteria/grammar focus.  
 

• Verbal Feedback will be used 
whenever possible.  

• Adult supported work will be 
identified using w/s.  

• Quick response marking will 
be used to inform planning 
and immediate intervention 
opportunities. These will also 
inform maths meetings which 
take place outside of the 
maths lesson 

• Next steps 1,2 and 3 to be 
given for Fluency  

• Exit cards for reasoning  

• Not all lessons will require a 
next step 

• A more detailed evaluative 
comment relating to learning 
should be made once per 
week and the next steps for 
learning should be indicated 
 

• Pupils reflect on previous 
science learned and 
respond to teachers 
marking 

• Adult to scribe for pupil if 
appropriate.  

• A more detailed, evaluative 
comment related to the 
work should be given to the 
focus group where possible.  

• All books should be marked 
and TT updated each week. 

three times in the 
margin 

• Marking will focus on the 
LI and SC.  

• Where possible marking 
will provide the pupil 
with an opportunity to 
engage, usually through 
the use of a reflective 
questions linked to the 
SC.  

• Pupil’s attitude and 
response to the topic 
might also be 
commented on. 

• Every pupil’s book will 
have been marked in 
detail once every 3 
weeks 
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Year 3 and 4 

 

 

Misconceptions 

Where significant 

misconceptions have been 

found for a pupil identified 

on the marking cycle, the 

teacher MUST then look at 

the rest of the group. 

 

Verbal feedback 

Regular feedback in lesson 

to individuals – work 

annotated briefly with the 

focus of the feedback e.g. 

connectives. 

English Maths Science Foundation Subjects 

For English and Maths, one - two pieces of work per group will be 

marked each day on rotation (approx. 6-10 books a day) to ensure 

every pupil’s book is seen in detail each week.  Any extended/longer 

pieces of work must be marked for every child e.g. end of a unit. 

To use Response Cards in all lessons  

• Verbal/written feedback to 
be provided to identify next 
steps. 

• Correct punctuation errors 
where appropriate.  

• Correct grammar errors 
where appropriate 

• Marking code to be adhered 
to  

• Pupils will be given the 
opportunity to read through 
their work and marking 
comments and self-
correct/edit 
 

Writing 

• End of unit will be marked in 
detail for every pupil using 
highlighting and next steps 
for learning against the 
Success Criteria/grammar 
focus.  

• In Fluency lessons children 
will self mark on completion 
of 5-6 calculations  

• Correct work will be ticked.  

• Incorrect work will be 
identified with a dot and 
pupils will be given the 
opportunity to respond. 

• Verbal Feedback will be used 
whenever possible.  

• Adult supported work will be 
identified using w/s.  

• Quick response marking will 
be used to inform planning 
and immediate intervention 
opportunities. 

• 1,2 and 3 comments and next 
steps for Fluency and Exit 
cards for reasoning for the 
rest of the class 

• A more detailed evaluative 
comment relating to learning 
should be made once per 

• Verbal/written 
feedback to be 
provided to identify 
next steps for learning. 

• Mark for process and 
factual scientific 
understanding shown 
in oral and written 
work.  

• Scientific language is 
used always 

• Correct spelling of up 
to 5 specific key words. 
Pupils to copy these 
out three times in the 
margin  

• Pupils reflect on 
previous science 
learned and respond to 
teachers marking 

• Adult to scribe for pupil 
if appropriate.  

• A more detailed, 
evaluative comment 

• Aim to mark 10 books per 
lesson (focus group during 
lesson + 4/5 others before next 
lesson) on a rota basis 

• Correct spelling of up to 5 
specific key words. Pupils to 
copy these out three times in 
the margin 

• Marking will focus on the LI 
and SC.  

• Where possible marking will 
provide the pupil with an 
opportunity to engage, usually 
through the use of a reflective 
question linked to the Learning 
intention/SC.  

• Peer marking should be 
actively encouraged and 
carried out using a blue pen 

• Pupil’s attitude and response 
to the topic might also be 
commented on. 
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• Daily English Feedback sheet 
to be completed for the rest 
of the class (where any 
writing has taken place) 

• Redrafting daily using the 

next lesson as next steps   

week and the next steps for 
learning should be indicated 

• Make sure that you build in 
time to your lesson to allow 
pupils to review the 
comments you have made. 
 

related to the work 
should be given to the 
focus group where 
possible.  

• All books should be 
marked and TT 
updated each week. 

• Where appropriate 
teacher add a further 
‘challenge’ question 
(this can be generic)  

• Every pupil’s book will have 
been marked in detail once 
every 3 weeks 
 

Year 5 and 6 

 

 

Misconceptions 

Where significant 

misconceptions have been 

found for a pupil identified 

on the marking cycle, the 

English Maths Science Foundation Subjects 

For English and Maths, one - two pieces of work per group 

will be marked each day on rotation (approx. 6-10 books a 

day) to ensure every pupil’s book is seen in detail each 

week.  Any extended/longer pieces of work must be 

marked for every child e.g. end of a unit. 

To use Response Cards in all lessons 
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teacher MUST then look at 

the rest of the group. 

 

Verbal feedback 

Regular feedback in lesson 

to individuals – work 

annotated briefly with the 

focus of the feedback e.g. 

connectives.  

• Verbal/written feedback 
to be provided to 
identify next steps. 

• Correct punctuation 
errors where 
appropriate.  

• Correct grammar errors 
where appropriate 

• Marking code to be 
adhered to 

• Pupils will be given the 
opportunity to read 
through their work and 
marking comments  

End of unit Writing 

• End of unit writing will 
be marked in detail for 
every pupil using 
highlighting and next 
steps for learning 
against the Success 
Criteria/grammar focus 

• Redrafting daily using 
the next lesson as next 
steps    

 

• In Fluency lessons 
children will self mark 
on completion of 5-6 
calculations  

• Correct work will be 
ticked.  

• Incorrect work will be 
identified with a dot and 
pupils will be given the 
opportunity to respond. 

• Verbal Feedback will be 
used whenever possible.  

• Adult supported work 
will be identified using 
w/s.  

• Quick response marking 
will be used to inform 
planning and immediate 
intervention 
opportunities (mini-
plenaries) 

• 1,2 and 3 comments and 
next steps for for 
Fluency and Exit cards 
for reasoning for the 
rest of the class 

• A more detailed 
evaluative comment 
relating to learning 
should be made once 
per week and the next 

• Verbal/written feedback 
to be provided to 
identify next steps. 

• Mark for process and 
factual scientific 
understanding shown in 
oral and written work.  

• Scientific language is 
used always 

• Correct spelling of up to 
5 specific key words.  
Pupils to copy these out 
three times in the 
margin 

• Pupils reflect on 
previous science learned 
and respond to teachers 
marking 

• Adult to scribe for pupil 
if appropriate.  

• A more detailed, 
evaluative comment 
related to the work 
should be given to the 
focus group where 
possible.  

• All books to be marked 
and TT updated 

• Where appropriate 
teacher add a further 
‘challenge’ question 
(this can be generic)  

• Aim to mark 10 books 
per lesson (focus group 
during lesson + 4/5 
others before next 
lesson) on a rota basis 

• Correct spelling of up to 
5 specific key words.  
Pupils to copy these out 
three times in the 
margin 

• Marking will focus on 
the LI and SC.  

• Where possible marking 
will provide the pupil 
with an opportunity to 
engage, usually through 
the use of a reflective 
question linked to the 
Learning Intention/SC.  

• Peer marking should be 
actively encouraged and 
carried out using a blue 
pen 

• Pupil’s attitude and 
response to the topic 
might also be 
commented on. 

• Every pupil’s book will 
have been marked in 
detail once every 3 
weeks 
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steps for learning should 
be indicated 

• Make sure that you 
build in time to your 
lesson to allow pupils to 
review the comments 
you have made. 
 

• Traffic lights for each 
session. 
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Appendix 1  
Verbal feedback in EYFS should:  
Be positive, but also include suggestions of how to improve, eg child shows a model they've made - 'I can 
see you've joined those boxes together. It looks a bit wobbly. Is there something else we can use to stick 
them together?'  
  

• Involve children in evaluating their own work and ways to improve it;  

• Also involve questioning to move learning on, eg 'What if?' 'How can you ...?'  

• Be specific - explain what you liked or what is good about what the child has done.  
  
When marking work in EYFS/KS1/KS2:  
  

• Where possible, marking should be done with the child present (the quality of the interaction when 
marking work will influence the quality of work produced afterwards);  

• When giving verbal feedback there needs to be a record of feedback given and outcomes  
discussed e.g. ‘VF – use of full stops and capitals’     

• It should be done soon after the completion of a piece of work as is feasible;  

• A range of subject-specific spellings will be corrected when misspelt (a limited number of other 
spellings should be marked, underlined with 'sp' and the correct spelling written at the bottom of 
the piece of work for the pupil to practise (Y1-6), depending on the developmental stage of the 
child);  

• If a child has misunderstood a concept, then a written example should be given;  

• Children should be encouraged (from reception onwards) to correct/make improvements to their 
work;  

• If a support teacher / learning support assistant is working with a child, they should wherever 
possible mark that child's work with them present, indicate how much support was given, and initial 
the work – LSAs should mark the work in pencil. 
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Appendix 2  

  

Written work (across the curriculum) that requires a child to self-correct should be annotated   by the 

teacher, to inform the child about the nature of the correction needed.  From KS2 (and for some of 

our more able pupils in KS1, the following symbols should be used in the margin to indicate where a 

correction/improvement is required:  

 Marking Codes: 

LI  

 

  

Meeting or exceeding the LI highlighted green or a tick against the LI at 

the top of the page to indicate the LI has been achieved.  

 
Green highlighter used to indicate great work (Green for Great!) and if 

the LI has been achieved 

* *   Jumbled sentence/phrase needing rewriting 

Sp   Spelling error (spelling corrected in margin and pupil to copy x 3) 

Gr  

  

 

Grammar error 

0  

   

 

Punctuation error, missing punctuation, incorrectly formed number or 

letter (incorrect formation should be modelled and pupils provided the 

opportunity to practise) 

^ Missing word 

© Missing/Misplaced capital letter 

VF   Verbal Feedback given 

   
Next Steps for learning – this question should move the learning on for 

that individual or address a misconception that took place in the 

learning.   

// or /  New paragraph/line required 

V 

C 

O 

P 

Up-level using more ambitious vocabulary 

Up-level using more ambitious connectives 

Up-level using more ambitious openers 

Up-level using more ambitious punctuation  

w/s  

  

with support 

I Independent (used to indicate where the task has been completed 

independently where support is usually given) 

 

 

 

 

 

 

 

 

 

 

 

 

 



Article 3 The best interests of the child must be a top priority in all things that affect children. 

Article 13 Every child must be free to say what they think and to seek and receive all kinds of information, as long as it is within the law.  

Article 29 Education must develop every child’s personality, talents and abilities to the full. It must encourage the child’s respect for human 

rights, as well as respect for their parents, their own and other cultures, and the environment. 

 

Appendix 3      

 

When self-marking / self-assessing pupils:  

  

• Should be encouraged to identify their own successes and look for improvement points.  The plenary 

could focus on this process as a way of analysing the learning (see guidance overleaf);  

• Need to be given guidance on how to be a good response partner (see guidance overleaf);  

 

Should always write in their own corrections (rather than this being done by another child).  It is the 

discussion and thought processes that are valuable here, as they encourage independent and reflective 

thinking – crucial elements needed to further progress.  

 Guidance for writing partners  

  

For the writer  

  

How to be a good 'response partner'  

When you have finished drafting your writing:  

  

Read it aloud to yourself.  

  

Ask yourself -   

   Does it meet the learning intention?    Does it 
meet or contain the success criteria?  
  

Is there anything I want to add or change?  

  

Tell your friend what your task was.  

  

Listen to what he/she says.  

  

Has he/she got any good ideas to improve your 
writing?  
  

Now read it (or give it) to an adult to read.  

  

Listen to what he/she says.  

  

Has he/she got any good ideas to make it even 
better?  
  

Listen as your friend reads his/her work or read it 
carefully.  
  

Tell your friend what you liked about the writing (at 
least on point, two or three would be better).  
  

Think about how they might improve their writing:  
  

a Is there anything missing?  

  

b Is there anything not clear or accurate?  

  

c Is the beginning and ending suitable? If not, could 
you suggest one?  

  

d Could anything be missed out?  

  

e Is the writing suitable for the intended audience?  
Will they understand it?  

Will they find it interesting?  

And enjoyable?  

Is it about the right length?  

  

f Can you suggest any helpful words or 
expressions?  

  

  Now talk to your friend about the suggested 

improvements. Write them down on a piece of 

paper or post-it if necessary.  
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Appendix 5 

 

For the academic Year 2020-2021  

 
Year 6 Guidance on Writing – Independent Work? 

6.2 Pupils’ writing upon which teachers base their judgements must be produced independently. The 

national curriculum is clear that writing should also be produced through discussion with the teacher and 

peers. A piece of writing may provide evidence of a pupil demonstrating some ‘pupil can’ statements 

independently, but not others. For example, a pupil may produce an independent piece of writing which 

meets many of the statements relating to composition and the use of grammar, but they did not demonstrate 

independent spelling where the teacher has provided the pupil with domain specific words or corrected their 

spelling. This does not mean that the entire piece is not independent. Teachers may choose to use success 

criteria in lessons to help pupils to understand what they have learnt and help them to judge whether a pupil 

has met the objectives for a piece of writing. Using success criteria does not mean that a pupil’s writing is 

not independent; they would simply need to avoid modelling or over-scaffolding the expected outcome. 

Furthermore, using detailed success criteria as a teaching tool for one aspect of writing could still provide 

independent evidence of other ‘pupil can’ statements which have not been mentioned.  

 

Writing is likely to be independent if it: 

 • emerges from a text, topic, visit, or curriculum experience in which pupils have had opportunities to discuss 

and rehearse what is to be written about  

• enables pupils to use their own ideas and provides them with an element of choice, for example writing 

from the perspective of a character they have chosen themselves 

 • has been edited, if required, by the pupil without the support of the teacher, although this may be in 

response to self, peer, or group evaluation 

 • is produced by pupils who have, if required, sought out classroom resources, such as dictionaries or 

thesauruses, without prompting to do so by the teacher  

 

Writing is not independent if it has been: 

 • modelled or heavily scaffolded  

• copied or paraphrased  

• edited as a result of direct intervention by a teacher or other adult, for example when the pupil has been 

directed to change specific words for greater impact, where incorrect or omitted punctuation has been 

indicated, or when incorrectly spelt words have been identified by an adult for the pupil to correct  

• produced with the support of electronic aids that automatically provide correct spelling, synonyms, 

punctuation, or predictive text 

 • supported by detailed success criteria that specifically direct pupils as to what to include, or where to 

include it, in their writing, such as directing them to include specific vocabulary, grammatical features, or 

punctuation 
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Year 6 – Changes in red 

 

Maths  

 

Fluency Lessons  

 

• 6 books marked at the end  

• 6 books marked with the children as the focus group 

• During the lesson pupils will have the opportunity to self-check their Maths work as teachers will 
have the answers to problems available. This means that, after four or five calculations, pupils can 

check their answers themselves. That way, if they have a misconception or misunderstand something 
they can alert the teacher immediately. This avoids the situation where a child has diligently worked 
through reams of problems, as the class teacher works with a group, but has done entirely the wrong 

thing. Furthermore, if a child has selected work that is too easy and therefore can be moved quickly 

on. 

•  Self-checking means that mistakes are realised ten minutes into the lesson, rather than at the end.  

•  Teachers usually produce work at three levels of challenge. Pupils choose which level of challenge 

to start at and, naturally, less confident (but able) children usually start at the easiest level. This 
allows ‘Learning without Limits’.  

• All this place the onus on the learner to check their work and identify their own errors which is 

fantastic for their learning. But like anything, pupils must be taught how to do this. 

• Pupils might repeat a calculation in a different coloured pen and check they’ve got the same answer. 
Here, teacher’s remind them that for addition calculations involving more than two numbers, adding 

the numbers in a different order is an even better way of checking. 

• Teacher’s provide prompt sheets to help pupils who are struggling to identify their mistakes. These 

are shared at the start of a lesson and these are just an error-spotting checklist means pupils properly 

use it.  

 

Exit cards 

 

Most reasoning activities will involve children working collaboratively with their peers. We need to make 
sure we learn more about how each individual child is thinking.  To do this, one common practice is providing 
the children with exit cards at the end of the lesson. Exit cards are a valuable way of gauging each child’s 
level of grasp of the core lesson concepts. Exit cards consist of a plenary activity where pupils are asked to 
write down information upon leaving the lesson or classroom, usually as a record of something new they 
have learnt. This may take the form of a sticky note, or a specific resource may be provided for this purpose. 
Refer to Appendix – for 4 ways of using exit cards. 

 At the end of the lesson the teacher sorts the exit cards into three categories; One pile for children who have 
fully understood the task and show detailed conceptual understanding and ability to apply the underlying 
principles. One for children who are not quite there and may need to refine their strategies and approaches 
for greater success. The final pile should be for children who demonstrate minimal understanding and have 
no clear strategy or starting points. Utilising this feedback, the teacher can then plan to reteach and re-model 
key principles or provide opportunities for further stimulation and extended challenge in the following lesson 
as required. Where appropriate, exit cards can be stuck into the children’s books before they attempt the 
task again.  Books should show evidence of children’s first and second attempt at solving the problem. 
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Marking by the teacher 

Teacher provides verbal or written feedback which provides hints, comments or prompt questions that leads 

children towards understanding the underlying principle.  Children’s books should show evidence of children 

improving their work in light of teacher feedback. 

 

English  

 

• 6 books marked during the lesson (Focus group) using the Year 6 Writing Assessment Frameworks, 
the child’s individual target and against the Learning Intention. Feedback should be given verbally, 
before children edit and improve their writing in blue pen.   

• 6 books marked daily, after the lesson, using the Year 6 Writing Assessment Frameworks, the child’s 
personal target and against the Learning Intention. Targets if met 3 times need to be reviewed and 
changed immediately and shared with child. If any of the books indicate that the group has not 

understood then the entire group’s work needs to be marked. 

• Common mistakes should be identified in the 12 books marked. These should be used to inform 
whole class next steps for the next lesson. This might involve reteaching some key concepts and 

children given the opportunity to improve their work before moving onto the current day’s learning. 

• Writing, use a redrafting approach. When the teacher looks at the books after a lesson, she 
makes notes on one piece of paper for the whole class about what went well and what still 
needs work. This might include things to do with the technical accuracy of the writing; 

spelling errors, punctuation omissions, and other transcription mishaps, as well as any 

content improvements. Where individual children have done particularly well or poorly, the 
teacher will make a note and use these in the lesson as a teaching point.  

• Instead of writing ‘next steps’ for each child, the next lesson is the next step. These 
misconceptions are addressed immediately at the start of the next lesson with the teacher 
re-teaching, revising or helping children redraft their work straight away. 

• After cycles of teach, feedback, reteach and edit, the end outcome will be marked by teacher 
before children, redraft and publish their work. Teachers, should be mindful that feedback 

is consistent with guidance in the 2018 National Curriculum Guidance ( Refer to Appendix --

--) 
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Appendix 6 
English Daily Feedback Sheet  

 

LI for the lesson 
was  

 
 

 6 children  Rest of class   Children who 
need more 
support  

Children who 
exceeded  

Met LI    
 
 

   

Grammatical errors   
 
 

   

Spellings   
 

 
 
 
 

  

Example : 
Adjectives used for 
effect  
You can add here 
the focus 

    

What to reteach or 
to move onto  
Time 
Starter  
Whole lesson  
Intervention  

 

What will the 
children who 
exceed be doing  
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Appendix 7 
Maths Feedback Sheet  

 

Question as a YG LI for the week were   

 

 

How many children met the LI’s? 

 

 

 Names of children who did not 

What needs to be revisited? 

 

 

 

 

Are more lessons needed? 

 

 

Should this be part of the 

starters for next week? 

 

 

How  

Groups that need further 

intervention? 

 

 

Names of children  

Children who need further 

support will need….. 

 

 

Children who need further 

challenge will need …. 
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Appendix 8 – Exit Cards 

 

1. Questions designed for meta-cognitive reflection / connection: 

• How does today’s problem remind you of a problem you have solved before? 

• Explain one of the strategies discussed in class that was different than yours.  How was it different 
than yours?  How was it similar? 

• What do you believe was the purpose of today’s problem?  What did you learn? 

• What area gave you the most difficulty today? Something that really helped me in my learning 
today was …. 

• What connection did you make today that made you say, “AHA! I get it!”  

• Describe how you solved a problem today. 

• Something I still don’t understand is … 

• Write a question you’d like to ask or something you’d like to know more about. 

• Did working with a partner make your work easier or harder. Please explain. 

2. Questions targeted towards concepts: 

• Use a diagram to help explain how to compare 2 fractions with different denominators.   

• Create 2 addition questions, one that is easy to solve mentally and one that is harder.  Use a 
number line to explain how to answer both.  What makes one of the questions harder? 

• When would you ever need to know the area of a rectangle?  Pose a math problem using this 
information with an appropriate context and find the answer. 

• 1/2 + 1/3 = 5/6  When would you need to know this?  Pose a math problem using this information 
with an appropriate context. 

• When 2 even numbers are multiplied together we get an answer (product) that is even.  Is this 
always true?  Give examples to explain your thinking. 

• Draw a picture to explain why 2/3rds divided by 4/5ths is 10/12ths.    

• Two rectangles have the same area but very different perimeters.  What could the dimensions of 
the rectangles be?  Explain why you picked these rectangles 

3. Questions targeted towards procedures: 

• Two fractions are added together.  Their sum is between 1/2 and 3/4 . Show 2 fractions that could 
possibly work. 

• Explain to someone unfamiliar with multiplying how to solve a 2-digit by 2-digit question.  Give an 
example.  Solve it in 2 different ways. 

• How many ways can you solve 68 + 18?  Explain each way.  Which was the most efficient for you? 

4. Questions focused on clarifying misconceptions: 

• Susan and Jamie are arguing over which answer is correct to 12.1 + 25.25.  Susan believes the 
answer is 26.46.  Jamie thinks the answer is 37.35.  Explain how both got their answers.  Who is 
right?  What misconceptions led to the incorrect answer? 

• Phillip explained that 100cm2 is the same as 1m2.  Explain why he is correct/incorrect. 

• Explain one of the disagreements we had today during our congress.  What did we learn from our 
initial misconceptions? 

• Is 2/4 larger or smaller than 2/6?  How do you know? 
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• Tracy says you can reduce 8/10 to 4/5.  Dan says they are the same, but Tracy says that 8/10 is 
larger.  Who is right?  How do you know?   

 

 


