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Article 3 The best interests of the child must be a top priority in all things that affect children. 
Article 29 Education must develop every child’s personality, talents and abilities to the full. It must encourage the child’s respect for human rights, as well as 
respect for their parents, their own and other cultures, and the environment. 
Article 19 We must do all they can to ensure that children are protected from all forms of violence, abuse, neglect and bad treatment  
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William Torbitt Primary School 

 
Teaching and Learning Policy 2020 

 

 

 

 

Vision Statement: 

 

Our vision for teaching and learning is to develop well rounded, confident and responsible individuals who aspire to achieve to 

their full potential. We provide an inclusive, welcoming, and supportive learning environment in which everyone is equal and all 

achievements are celebrated.  We take a ‘person centred approach’ to the planning and delivery of all lessons. Lessons are well 

differentiated, with ‘No child is left behind further’ being our mantra and at the heart of all that we do. The school is dedicated 

to the principles of ‘Learning without limits’ and developing approaches to teaching and learning that do not rely on determinist 

beliefs about ability thereby avoiding the pitfalls that accompany learning approaches which inadvertently place caps on the 

potential and aspirations of children. 

We expect every teacher to be a good teacher – no child deserves less.  

 

By adopting a whole school approach to teaching and learning across our school, we aim:  

 

• To provide consistency of teaching and learning across our school. 

• To enable teachers to teach as effectively as possible.  

• To enable children to learn as efficiently as possible.  

• To give children the skills they require to become effective lifelong learners.  

• To provide an inclusive education for all children.  

• To learn from each other, through the adoption of a collaborative, enquiry based approach to teaching and learning, where 

good practice is developed, nurtured, shared and allowed to blossom. 

 

This policy has been underpinned by a belief that there is no single recipe for improving teaching and learning in a school. It 

therefore aims to coherently outline some of the key elements which are key to raising standards in teaching and learning. 

 

Creating Conditions for Learning: 
 
It is the school’s responsibility to ensure the best possible environment for learning by developing a positive atmosphere 
where pupils feel safe, where they feel they belong and where they enjoy being challenged. It is also a primary aim of the 
school to cultivate children who enjoy learning, and know that they can succeed (because they have been challenged at the 
right level). All teaching should be conducted with professionalism, trust and respect for all, as children will learn best within a 
safe, secure and stimulating environment. The school continues to be committed to subscribing to the ethos of being a Rights 
Respecting School which ascribes real importance to encouraging understanding and respect between pupils. As a result it is 
the expectation that the Rights Respecting materials must be used regularly, including  during PSHE and circle times. The 
theme for each term is agreed and followed by the whole school. (Refer to PSHE Policy) 
 

The school has 8 ‘personal goals’ which refer to desired learning behaviours and attitudes which have been reviewed by staff 

and the pupils. Children should be regularly reminded of these and given opportunities to practise and develop the strategies 

throughout the school year and within the wider curriculum. Clear structures and systems, well matched work and activities 

within the classroom will work towards achieving a calm and purposeful learning environment, where all pupils are clear about 
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expectations and boundaries. It is important that all staff take the same approach to discipline. An agreed number of strategies 

for managing behaviour must be used. However, it is important to note that children who are well motivated and on task, 

doing activities that are closely matched to their skills and abilities are less likely to misbehave.   

(Refer to Behaviour Policy for further detailed guidance) 

 

 

 

The Classroom Physical Environment: 
 
The physical organisation of a classroom is a significant factor in children’s learning – they spend the majority of their 

time within them. When setting up a learning environment, staff must be mindful of the children’s safety and personal 

space. At WPS, we aim for every classroom to be inclusive by supporting and celebrating diversity and ensuring every 

child, no matter what their individual needs or barriers to learning, has equal access to learning and the same 

opportunities to achieve.  

 

It is the expectation that classrooms and the corridors outside are kept orderly and tidy. 

Teachers should ensure that the children are organised to take responsibility for this too, from Nursery to Year Six. 

Corridors and classrooms will be monitored using the criteria set by senior staff In the Classroom Environment 

Checklist. (Appendix 1)  

 
NB. There is proving to be a clear correlation between an orderly, inviting classroom environment and the quality 

of learning/lessons observed). 

 
Planning for Effective Teaching and Learning: 

 
Effective teaching and learning cannot occur without careful and thorough planning. At WTPS year teams plan collaboratively 
with their colleagues and planning is shared across the year group. It is the expectation that planning should be adapted to 
meet the needs of each class. Wherever possible, support staff should be included in the planning for children who they work 
with.  
 

The school plans in three ways: 

a) The Long Term plan is shown on the curriculum map which includes the creative topics, literacy genres 

and core texts agreed for each year group.  

b) A Medium Term plan should be completed for each term, in the form of a sequence overview, and 

should break down the topics into interesting and engaging activities and experiences across the 

curriculum.  

c) Short Term plans are the final part of the cycle. Teachers must plan weekly to ensure specific learning 

objectives, differentiated activities; success criteria are included for each session. Assessment 

opportunities, including key questions, must be planned for and provide the formative evidence for 

future planning. 
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Teaching and therefore planning must be based on knowledge of the children’s level of prior attainment and 

areas that require development. It must build upon their skills, understanding and knowledge by ensuring the 

tasks set are appropriate to each child’s current level of ability. 

 

• When planning work for children with special educational needs, teachers must  use the 

information and targets set out in the child’s individual educational plan (IEP). Pupils with IEPs 

must be identified within the planning and evaluation to match their performance against set 

objectives. Class teachers must make sure all pupils with IEPs have weekly tasks broken down 

informed by their  IEP. 

 
• There must be appropriate challenge for all children (beyond simply offering extension activities). 

 

• There must be measures put in place to ensure all pupils at varying levels of English  

acquisition have full access to the curriculum, through planned activities, resources, strategies 

identified within each lesson. (see appendix x) 

 
• It is important that children are involved in the composition of explicit expectations within each 

area of the curriculum and within each lesson. These should be shared with clarity and form the 

backdrop for every lesson. Strategies used by the teacher should enable every child to know 

how well they are doing, what they are aiming for within the lesson and by the end of the year, 

and what they need to do to improve to get there. This can be done through the ‘yellow , 

green, red chilli expectations displayed on teaching slides for example.  

 
• Teachers in each year group are given some time to meet at the end each term to plan the 

content and delivery of the curriculum for the coming term. 

 
• Teachers must also hold a weekly team meeting in year groups to assess the week’s learning, 

compare pupil outcomes and use these evaluations to inform the teaching and learning for the 

following week.  
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• Teachers must continuously evaluate their planning during the week to ensure that work is   on 

track to delivering overall objectives and fitting the needs of their pupils. 

 
 
 
Key elements and principles of teaching and learning across our school – a practical guide 
 
All lessons across our school should include the following key elements to ensure high quality teaching and learning. New 
teachers to our schools will receive training to ensure they fully understand these elements and to enable them to embed 
them in their everyday practice.  
 

1) Learning Intentions 
All lessons have…a clear Learning Intention 

• Lessons have ONE clear main learning intention 
In some lessons, the main Learning Intention may be further divided into ‘yellow, green or red chilli’ targets, 
with each target carefully matched to an appropriate chilli colour task. It is important that guided by the 
teacher, where necessary, children are involved in which activity they choose to complete ( See Appendix C  for 
target setting, yellow, green or red ) 

• Learning intention is shared orally and displayed. 
• All learning intentions are written up and shared orally in child friendly language.  
• Learning intentions are not muddled up with the context of the lesson.  
• The learning intention is written or stuck into children’s books.  

 
                For learning intentions to be shared effectively, teachers must:  
 

• Move away from saying ‘Today we are doing’… and instead say ‘By the end of today’s lesson you will all 
know/be able to/understand….  

• Use child-friendly language – there is little point in sharing learning intentions if children don’t understand 
what you mean 

• Write them down 
• Refer to them: at the start of the lesson, during the lesson and during the plenary  
• Pupils must know exactly what they are going to learn and what is expected of them by the end of the lesson. 

 
2) Success Criteria 
All lessons have… Well planned success criteria  

• All pupils are clear about how they will achieve the learning intention.  
• Success criteria are displayed for the children to follow during the lesson or compiled with the children.  
• Success criteria consider all three chilli targets/task 
• Weekly planning includes success criteria for each learning intention.  
• Children use the success criteria to self-assess their own or other children’s work.  
• Children are reminded of the success criteria during the lesson – often children’s work is used by the teacher to 

illustrate the success criteria in action. 
• Success criteria give every child the opportunity to succeed. 

 

       3)Planning for Differentiation 

       All lessons are …Clearly differentiated to enable all pupils to access learning  

 

Differentiation is the practice of matching teaching to the different learning needs of children in the class. There is the 
expectation at William Torbitt that all lessons be differentiated for its pupils . When done well, this enables all learners 
to have meaningful and engaging access to a broad and balanced curriculum, and enables them to make at least the 
expected progress in relation to their capacity/potential and starting points. 

 



7 
 

 

 

Recommended differentiation strategies 

 
In addition to these broad themes, at William Torbitt the following types of differentiation should be considered when planning 
how to best meet the needs of all pupils within a lesson: 

 
• Planning shows clear differentiation through the use of differentiated targets within the main learning intention of the 

lesson - yellow, green and red. ( See Appendix C  ) 

• Catering for a range of learning styles through a VAK approach (Visual, Audio, Kinaesthetic) 

• Activity – The arranging for some children to do quite different activities from other children in the class. This might be 
because they have been away, because they have not mastered what was done before, because of the level of their 
ability or because of the way in which they work best. Or it might be because they have already achieved what the 
teacher wants the rest of the class to achieve. All learners should be challenged appropriately using three levels of 
differentiation in Maths and English (Red, Green and Yellow Chillies).  Pupils should further be able to select their 
own level of challenge from a carefully differentiated range of tasks, again affirming our commitment to a culture of 
learning without limits. 

 

• Outcome - The same open-ended task may be set but the teacher will expect different outcomes 
e.g. for a writing task some will be expected to write quite detailed and accurate accounts, and others to write simpler 
sentences. NB. Clearly differentiated/graduated success criteria made explicit to the children is vital here. The 
differentiated outcomes produced by pupils should be used primarily to assess and then inform planning for 
differentiation in another way (e.g. by task, resource or support). 

 
• Support - This might be through using the skills of the class teacher or an additional adult to  

support a pupil or group of pupils within the class. Due care must be taken in planning the nature of the task pupils will 
be receiving additional support in, ensuring it is pitched appropriately - Too difficult, and the adult could result in over 
supporting with the pupil doing very little for themselves; too simple, and the pupil will not being sufficiently 
challenged to make adequate progress from their starting point – it would also raise the question whether adult 
support is really required here. 
 
 NB. Pupils of all abilities are entitled to and need the teacher’s support, but the nature of the support should vary. 
Grouping and pairing pupils with different abilities for parts of a lesson can also be beneficial in supporting all pupils 
involved. 

• Resource – This is based upon the fact that some pupils are capable of working with more advanced resources than 
others. They may be answering the same basic question, but using differing levels of materials upon which to base 
their outcomes. This will mean consideration of the layout, use of visuals and complexity of the vocabulary/ text; using 
pupil-friendly storage and retrieval systems that will facilitate independent approaches to learning; providing different 
media for different pupils to use; resources that provide differing levels of scaffold or structure. 

 
It is the expectation that a range of approaches be used within a classroom over a period of time, and that careful 
consideration be made to which type of differentiation is decided upon. 
 

4) Planning for Pupil Engagement 
              All pupils are…Actively engaged in learning and work co-operatively 
 

• Pupils are actively engaged during all parts of the lesson – teachers consider children’s concentration span and ensure 
pupils are not sitting passively for long periods.  

• Opportunities to Think/Pair/Share and discussions with a Talk Partner are regular features in all lessons. 

• Pupils are trained to use appropriate body language when engaged in discussion with a partner.  

• Mini whiteboards are used for short bursts of activity, to develop understanding and to ensure children are active and 
engaged during the lesson. 

• Visuals, artefacts, auditory input are all used creatively as a way to enhance learning.  
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• Children help and encourage each other  

• Everyone participates  

• Children explain their ideas clearly and in full sentences 
We believe it is important for pupils to talk during lessons  

 

“When we talk we do more than articulate our current level of understanding. The very act of talking forces us to organise 

our thoughts and so deepens understanding. It is partly the reason why we remember so much of what we teach to others.”  

 

At our school we believe that talking is central to learning. All lessons include planned and unplanned opportunities to discuss 

questions and extend thinking Think/Pair/Share and Talk to your partner (TTYP) are regular features in all lessons. Pupils are 

trained to use appropriate body language when talking to a partner and pupils understand that their TALK is valued as much as 

their written work.  

 

5) Effective use of questioning 
              Learning is enhanced through… effective use of questioning  

 

It is adults who help pupils make sense of information. The frequency and nature of interactions between teacher and pupils is 
highly significant. We develop understanding by 
 

• Using open ended questions.  

• Providing wait time- (3-5 seconds), pupils need time to think through their answers before replying.  

• Providing thinking time by giving an advance warning, such as ‘In two minutes I am going to ask you…. ‘ 

• Allowing pupils to explore and articulate their thinking by giving them time to discuss their responses in pairs or 
groups. Pupils then respond with ‘We think that…’.  

• Ensuring pupils fully understand the question 
 

6) Regular and clear feedback 
Learning is enhanced through …. Regular and clear feedback  

 

• Assessment for learning is embedded in everyday practice and is used to inform teaching and learning., voth within a 
lesson and across lessons  

• All pupils are clear about what and how they need to improve.  

• Individual/group targets are set termly for Maths and Writing – these are displayed in the front of their books and the 
children refer to them during lessons.  

• When marking children’s work, the main focus is on meeting the learning intention, success criteria and/or targets. 
Evidence of where these have been met should  be commented on.  

• Marking should identify next steps and prompt pupils to work towards them.  

• Pupils are given regular time to address issues raised in marking. 
 

7)Effective use of ICT 

Learning is enhanced through …The effective use of ICT 

• ICT is used to enhance learning where ever possible. Although ICT is nearly always used at the start of lessons to 
engage children and in the plenary to consolidate learning, it is also used during the lesson as an aid to learning. 
 

 

8) Effective Behaviour management 
 

Learning is enhanced through the use of… Effective behaviour management 

Effective, positive behaviour management is used to foster a positive learning environment in the classroom. For further 

details, please refer to our Behaviour Management Policy. 
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9) Effective use of additional adults 
Learning is enhanced through the …Effective use of additional adults  

• Additional adults are clearly directed to support learning. 

• Learning Support Assistants are fully engaged with pupils on the carpet and tables during lesson times. They are not 
photocopying work, sharpening pencils or sticking work in books during learning time!  

• They are clear about who they are supporting and why. 

• Planning is shared in advance with Learning Support Assistants.  

• LSA may be directed to work with a range of pupils during the lessons as directed by the class teacher. 

• They sit next to the pupil/pupils they are working with, quietly engaging the pupils, explaining the task or using other 
resources, e.g. number line to facilitate learning. 

•  LSA are used as scribe during the lesson and during mini plenaries to demonstrate/model  learning 

• They are involved in assessing pupil’s understanding and feeding back to the teacher. 

• Learning support Assistants to annotate in books to indicate support.  
 

10) Learning is enhanced through… the effective use of a plenary and mini plenaries 
The aim of these plenaries are to: 

Review what has  

• been learned. 

• Reflect on how it has been learned.  
 

Reviewing learning is key to memory and not confined to the end of the lesson. Teachers review throughout the entire lesson 

and constantly refer children back to the success criteria of the lesson, reinforcing prior learning.  

 

Encourage pupils to reflect on what they have learned and what has helped them to learn. Use prompts like: 

 

• What did you do today that you found most helpful when you were learning? 
• What did you do today that you found less helpful? 
• If you had to do the task again, how would you do it?  
• If you had to give one piece of advice to someone tackling the same task, what would it be? 

 

 

Evaluation and Assessment: 

 
Good assessment and evaluation improves the quality of teaching and learning, and as such is integral to the whole process. 
School assessment procedures must be followed. 
 
The use of Progress Meetings is an essential element in ensuring that teaching strategies and intervention programmes are 
having a positive impact on the progress of all pupils. These meetings occur each term with the class teacher/Year team and a 
senior member of staff. Support teachers must also be involved in this process. 
The school values assessment as an on-going process and uses Assessment for Learning strategies. These include: 
 

• Using and sharing child-friendly learning intentions and success criteria 
• Key questions 
• Questioning to challenge and to check understanding of all pupils 
• Written and oral feedback (see Feedback Policy) 
• Self Assessment (key to effective pupil progress) 
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Involvement of Parents and Carers 

Pupils’ learning will be enhanced if school and parents work in partnership; it is our duty to keep parents well informed and to 
encourage them to take an active role in their children’s learning. To this end, parents and the school are required to sign a 
Home School Agreement when a child is admitted to the school. 
 

Year Group Leaders conduct year group meetings at the beginning of each year to ensure parents have an opportunity to gain 
further information about what the children will be learning and the expectations of the year group. 
 

Monthly newsletters informing parents/carers of school events, plans and aspirations are sent home and posted on the school 
website. In addition, every term parents/carers must receive an outline of planned work, with suggestions of how they can 
support this work through home activities and family visits/outings. It is important that the year group send these newsletters 
home as early in the term as possible. 
 

Parents must be regularly informed of their child’s progress. This is done through Parent Consultations, Target setting and 
Review meetings. During these meetings teachers are to discuss the child’s progress, areas for development and how they can 
be supported out of school. 
 

A whole year group transition meeting and individual ‘meet the teacher’ parent/carer consultation takes place in July. A brief 
mid-year report is sent home to parents in January/February, followed closely by an 
opportunity for parents/carers to discuss their child’s progress and attainment with the class teacher. A comprehensive formal 
written report is then provided at the end of each academic year. 
 

Parents may request informal meetings with staff during the year. This should be arranged, and senior staff made aware of 
when these meetings are to take place. Likewise, teaching staff may wish to meet with parents if they have concerns; again, 
senior staff need to be made aware of these meetings. It is also good practice to give brief feedback to individual 
parents/carers regarding their child, verbally and informally, at the end of the school day, as necessary/appropriate. 
Questionnaire responses have shown that they very much appreciate this kind of on- going feedback. 
 

Whenever possible, parents/carers with particular skills or knowledge should be invited (under supervision) to share these 
with children (e.g. art and craft, home languages, informing about their religious practices, different cultures). Parents wishing 
to volunteer their support in school must first meet with a member of the senior leadership team. 
 

Parents/Carers should be made aware of the school’s Home Learning Policy, and in turn help their child to understand its 
value, encouraging them to complete tasks that are sent home. Teachers must therefore ensure the tasks are interesting and 
properly matched to the ability of each child, and that every child is clear about what they have to do. 
 

The home learning book / reading journals book should be a forum for home-school liaison about a child’s work  
(Refer to Home Learning Policy.) 
 

Strong and supportive relationships between home and school should be encouraged by all staff. 
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Monitoring of Teaching and Learning: 

 

Teaching and learning is monitored across our school using a variety of monitoring approaches; all focussing on the key 
elements and principles of teaching and learning across our school. Lesson observations focus on teacher and pupil behaviour 
within the 7 key strands. (Refer to appendix 3). All dates for monitoring activities are on the termly overview. 

 
Five main monitoring activities take place at various points throughout the year, all serving different purposes  and 
feedback will be given verbally and will be made available through Lesson Learned. 
 
 
3 monitoring activities which focus directly on teaching and learning within the classroom  
 
Blink-. Takes place once a term and are twenty minutes observation against the 7 strands. They are used to monitor 
the teaching (teacher behaviour) and learning (pupil behaviour) taking place in classrooms.  
OEID- Takes place once a term and are full lesson observations which also act as CPD.  
Learning walks- Takes place fortnightly and allow for a particular focus/strand to be monitored on a more regularly 
basis outside of Blinks and OEID. 
 
 
 
 
1 monitoring activity which focuses directly on pupil outcomes  
 
Book Looks - Fortnightly by YGLs and quality assured by link SLT mentor. The rationale behind these is to ensure that 
the findings from the other forms of monitoring are accurately evidenced in the work pupils are producing and the 
feedback they receive. Specifically, the intention is to gauge typicality, whether the evidence found are sustained 
over a period of time and are true representations of pupils’ daily diet.  
 
1 monitoring activity which focuses on areas that may directly/ indirectly impact on the teaching and learning in 
classrooms  
 
Quality assurance soft check – Take place  every other week and are quick quality checks  of areas such soft starts, 
transition in corridors, playtimes etc. These may result in whole school changes such as stop sign etc.  
 
 
LSC observation- take place once a term and allow for a focus area to be monitored. Feedback will be given verbally 
and will be made available through Lesson Learned. 
 
 

Supporting Colleagues with Teaching and Learning: 

 
The school is as committed to the development of staff as it is to the learning and development of its pupils. As such, 

throughout the year there is a comprehensive CPD programme as outlined in the school calendar and termly overview. The 

programme is designed to respond to identified whole school teaching and learning priorities as well as emerging areas for 

development as highlighted by the whole school teaching and learning monitoring schedule. In addition to this, staff also have 

access to bespoke individual support with regards to their teaching practice. 

 

The outline structure for such support is as follows: 

 

Informal ongoing CPD support 

This is led by the year group leader and link SLT mentors and is designed to address desired areas for development as 

identified through the monitoring mechanisms or by the teacher themselves wishing to enhance an area of their practice. This 
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support can take many forms as appropriate and may include co-planning and or teaching, coaching conversations and 

guidance, informal peer observations and feedback cycles or any combination of these as required or desired. The impact of 

this support will be closely monitored with the YGL and teacher in close communication throughout. Following a review of the 

impact of this process, the support may progress onto the teacher being placed on an Individual Support Plan. 

 

Individual Support Plan 

Teacher progress onto this stage of support as identified through the School’s monitoring mechanisms. This is overseen by the 

school’s teaching and learning lead and can draw from sources of support outside the year group as deemed necessary. This 

stage will be more comprehensively documented and will include formal reviews. It is again time bound with the time frame 

identified at the beginning of the process. At the end of this stage, the support can either be 

• Withdrawn because sufficient progress is seen in the performance of the teacher 
• A decision is taken to extend for an explicit period of time. The Support plan will not be extended more than 

twice. 
 

Where the review of this process indicates more urgent intervention is required to address serious issues with regard to teacher 

performance, then this will initiate actions as detailed by the Teacher Appraisal and Capability Procedure document. 
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Appendix A  

William Torbitt Primary Classroom Physical Environment Audit Monitoring Sheet 

T name:  Date: Audit conducted by: 

 

Expectations: Actions: 

First Impressions  

✓ Is the first impression of the classroom one of an 
interesting, constructive learning environment? 

✓ Is the current theme/core text immediately 
obvious? 

✓ Is the room tidy? No clutter. 

 

Book Area  

✓ Accessible, well organised and inviting book area 
with a variety of books including big books, dual-
language, fiction (incl. Poetry) /non-fiction, 
reflecting a range of cultures, focus texts/class 
reader displayed with labels and questions (A  
focus on the quality of books rather than quantity). 
Emphasis on books that are relevant to the 
children.  

✓ Does the reading wall include questions based on 
the current core text? Are children answering 
these? Do the questions reflect the level of skills 
expected for that Year group?  

 

Display expectations:  Displays should reflect the current curriculum and therefore need changing within each classroom 
when topics/books change. Should be a 70/30 ratio for pupils work. All displays should show the process of learning that has 
taken place and all examples of work should be clearly labelled with the child’s name. 

✓ All work must be carefully backed and properly 
secured (no dog-ears!) 

✓ Stimulus displays for topics e.g. pictures, artefacts, 
books, key vocabulary, questions 

✓ Are these appropriate for current work? 
✓ Eye-catching and some 3D displays 
✓ Interactive displays/opportunities e.g. use of 

questioning and children’s responses can be seen; 
questions with answers under flaps, envelopes etc.   

✓ Include a blurb stating the learning that has taken 
place.  

✓ Include a heading/title 
✓ Work should be edited and published, not 

photocopied from a book 
✓ The work should reflect the highest quality of work 

for the individuals producing it. 

 

Working walls: English  



14 
 

✓ Is there a working wall present for English? 
✓ Is a washing line present? Is it being used to aid 

children’s writing? 
✓ Does it reflect the learning journey? (e.g. what the 

children have learnt in order to build up to a piece 
of writing 

✓ Ambitious words (previously introduced to the 
class) 

✓ Spelling rules/patterns taught for the week 
✓ Punctuation pyramid 
✓ Are writing tools explicitly taught? Do these reflect 

the current grammar foci? Are there prompts for 
writing and examples for children to refer to?  

 

Working walls: Maths  

✓ Times tables chart (Y2 – 6) 
✓ Mathematical vocabulary (currently being used) 
✓ A challenge based around current learning for 

children to complete. children’s response to be 
displayed on Working walls  

✓ Teacher models for current learning explanation of 
key concepts and procedures. This section can also 
display ‘Classic  Mistakes’ or  good examples  of 
children’s work. 

✓ YR – 3 - maths meetings  
✓ Title of current unit of Learning is displayed 
✓ ‘Our current unit is .....’ 

 the progression of main learning throughout the 
unit (small steps/LI) 

✓  ‘This week we are mastering…’ -Arrow pointing to 
which skill/learning children are currently 
mastering 

✓ Outline of brain - small steps are moved to this 
section as children master them 

✓ Visual representations of learning such as bar 
model drawings, manipulations etc. 

 

Inclusive Classroom  

✓ Makaton sign of the week  
✓ Visual timetable on display 
✓ Pupils with additional needs e.g visual, hearing 

seated according to recommendation 
✓ Individual work station for EHCP pupils (if 

appropriate) 
✓ Lanyard cards worn by staff with key words and 

pictures.  
✓ Additional resources easily accessible e.g. egg 

timer, sound buttons, pencil grips, extra wide lined 
paper etc (where appropriate) 

✓ Visuals to support written words on class signs e.g. 
on resource trays.  

✓ Handwriting examples.  
✓ Language of the day to be provided by AB (5 times 

landscape A4 sized paper) to reflect the five most 
spoken languages in the school. 
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✓ Current copy of SEND pupils IEP targets to hand 
and not on display  (to be provided by ASz) 

Phonics display  

✓ Simple speed sound chart. 
✓ Large picture of Fred the frog. 
✓ Large picture of an alien. 
✓ Set 1, 2 and 3 sound boarders. 
✓ Red words 
✓ Green words (Relating to the specific sound) 
✓ Alien words 
✓ Sound of the day.  
✓ Interactive questioning. 
✓ Challenge area to read words.  

 

Learning Aids – must be easily visible  

✓ Alphabet for KS1/EYFS (upper and lower case) / 
number line/ Read, Write Inc posters (appropriate 
to age group and ability)    

✓ Phonics/Spelling patterns currently being taught 
✓ High frequency words (EYFS/KS1) 
✓ English tool Kits 
✓ Maths resources/tool kits labelled and accessible 

for children to use independently. 

 

On tables for easy access  

✓ Sharp pencils, rulers, scissors - enough for all the 
children sitting around the table. 

✓ Glue sticks – enough for 1 between 2. 
✓ White board pens that work 
✓ dictionaries and thesauri are accessible 
✓ Flip chart is in a position where all children can see 

 

Systems and Organisation  

✓ Tidy, labelled accessible shelves, boxes and 
cupboards (with picture prompts on labels) 

✓ Layout of room: Seating arrangements mean that 
no child has their back to the board. 

✓ Children have enough room to manoeuvre 
between tables.  

✓ Clear and tidy teacher area 
✓ All surfaces clear and clutter free 
✓ Reading chart and Charter 
✓ Behaviour traffics lights 
✓ Merit chart 
✓ Worry box 
✓ Visual timetable (all Year groups) 
✓ Medical label in a clear position 
✓ Date (Long and short) on WB/slides 

 

 

Proposal:  

Impact -  expected outcome: 
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Appendix B: Teaching and Learning Strands 

 

All teaching and learning, will be judged based on our 7 strands :  

 

1. Subject Knowledge, Communication, Challenge and Expectations 

2. Assessment 

3. Engagement and Enthusiasm 

4. Learning Environment and Resources 

5. Progress and Standards 

6. Behaviour and Attitudes 

7. Personal Development 

 
We will know all teaching is consistently good when:  

 

1. Subject Knowledge, Communication, Challenge and Expectations 

 

Teachers 

• The teacher demonstrates good subject knowledge and generally explains and discusses issues effectively with 

all pupils. 

• Using their knowledge of pupils’ prior skills, the teacher plans effectively to ensure lessons meet the needs of 

pupils 

• Tasks and activities provide effective challenge for all groups of pupils, giving opportunity to consolidate and 

apply the skills they have learned. 

• A range of differentiation strategies are used well to best meet the needs of pupils. 

• The teacher has high expectations of all pupils in terms of quality of work related to their ability. 

• The learning task is presented in a clear and logical way so that pupils understand it. 

• The teacher communicates effectively and models good oral and written language. 

• The teacher uses questioning well to cement learning, refine knowledge and understanding and develop thinking 

skills and vocabulary. 

• Assessments are made during the lesson, with feedback given to cement learning and help pupils improve and 

move on. 

• The teacher intervenes, challenges and supports with positive effect upon the quality of learning. 

• The teacher models good oral and written language. 

• Many opportunities are taken to apply literacy and numeracy skills across the curriculum. 

• Time is given for pupils to review and consolidate learning. 

 

Children  
 

• Pupils show secure and growing understanding of the taught subject and the similarities and differences in subject 
language and disciplines. 

• Pupils respond well to high levels of challenge and generally demonstrate high expectations of themselves. 

• Pupils are motivated, work hard and increasingly produce outcomes of a high standard given their previous knowledge 
and understanding. 

• Pupils show positive attitudes towards learning which gives them the opportunity to consolidate and apply skills they 
have learned. 

• Pupils recognise when, and what type of, support will help them meet challenges in learning and respond well to 
intervention and guidance. 

• Pupils ask questions to clarify meaning and gain further information to further their learning. 
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• Pupils seek to improve their work through discussing and acting on comments made about their work, targets set, and 
progress expected. 

• Pupils apply learned literacy and numeracy skills well across other curriculum areas. 

• Pupils embed learning through focused consolidation activities. 
 
 

2. Assessment 

Teachers 

 

• Assessments are made during the lesson, using dialogue, questioning, feedback and intervention. 

• Pupils’ involvement and outcomes are assessed in a variety of ways, teaching strategies are adjusted, and learning 

tasks modified appropriately where necessary. (AFL) 

• Reflection on learning takes place, with constructive feedback given orally and written, so that pupils know exactly 

how they have done, and what they need to do to make further progress. 

• Individual pupils’ attainment and progress is regularly assessed from a variety of evidence sources, recorded and 

used to inform planned learning in future sessions and to set specific learning targets for individuals and groups. 

Pupils 

• Pupils seek to improve their work through reflection and discussion on comments made on and about their work, 

targets set, and progress expected. 

• Pupils understand and can describe what they are currently doing and why they are doing it in relation to their 

previous learning. 

• Most pupils have the skills to engage in peer and self-assessment activities, when appropriate. 

 

 
3. Engagement and Enthusiasm 

Teachers 

• A widening repertoire of teaching strategies is appropriately used to support and develop learning in engaging 

ways. 

• The teacher uses a range of strategies well, based on the different experience, learning needs and learning 

styles of the pupils. 

• The teacher is enthusiastic and challenging modelling the behaviours they expect from pupils. 

• Activities provide opportunity for pupils to develop independence and take responsibility for their own learning. 

• Activities engage and enthuse pupils by being challenging and interesting. 

• Engagement levels are monitored, with action taken if they drop. 

 
 

Pupils 

• Pupils demonstrate enthusiasm for the tasks they are set and display positive attitudes to learning. 

• Pupils concentrate well, work at a good pace and are productive throughout the lesson, taking pride in their 

learning outcomes. 

• Pupils are keen to learn from their mistakes and want to find out more information to develop, consolidate and 

deepen their knowledge and make good progress. 

• Pupils collaborate and cooperate well when working on joint tasks. 
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4. Learning Environment and Resources 

 

Teachers 

• The learning environment is organised and contributes towards pupils becoming independent learners. 

• Displays contain a number of direct teaching aids, containing information, key facts and vocabulary, 

cementing knowledge and developing learning. 

• Displays contain supplementary teaching aids to stimulate pupils, enrich and reinforce current learning. 

There are some challenge questions to further thinking. 

• There is planned and effective use of resources, including new technologies where appropriate, which 

supports the learning of most pupils during the session. 

• Support staff are effective in supporting learning with individuals or target groups during each phase of the 

lesson. 

•  

  Pupils 

• Pupils make use of any supportive created environment such as displays and working or learning walls to 

support and extend their learning. 

• Pupils demonstrate independence by selecting and using appropriate resources to support and extend their 

learning. 

• Pupils show regard and respect for the created and natural learning environments in their use and treatment 

of all resources. 

• Pupils are able to make a judgement on how their skills in selecting and using appropriate resources to 

support their learning are developing. 

•  

 

5. Progress and Standards 

 

Teachers 

• The teacher demonstrates good understanding of pupils’ prior attainment. As  a result, tasks are well-matched to the 

needs of most pupils, ensuring they develop their knowledge and understanding and make good progress from their 

starting points. 

• The teacher provides regular opportunities for pupils to develop their reading, writing, communication and 

mathematics skills and ensures these are applied at the appropriate level. 

• The teacher provides opportunities for pupils to develop previously taught subject skills and ensures these are applied 

correctly. 

 
              Pupils 

• Pupils demonstrate good knowledge and understanding, with standards meeting the expectations appropriate to their 

age and ability and some exceeding. 

• Pupils learn well, making strong progress in lessons and over time given their starting points. 

• Pupils use and apply literacy and numeracy skills effectively in the subjects and across other subject areas. 

• Pupils demonstrate developing awareness of their current level of performance and the progress they have made 

in subjects within a learning session and over time. 
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6. Behaviour and attitudes  

 

Teachers 

• The teacher sets high expectations of behaviour for learning and attitudes. 

• There are clear routines, applied consistently, which contribute to good learning conditions. 

• The teacher creates safe and orderly conditions for learning, emphasising the value of outcomes. 

• Reference is made to school values and the importance of all aspects of SMSC. 

• Th teacher shows good awareness of the social, emotional, and learning needs of all individuals in their 

planning and delivery. 

• Any examples of behaviour which impact negatively on learning are dealt with quickly. 

 
Pupils 

• Pupils accept and adhere to rules and routines and instances of low-level disruption are rare. 

• Pupils listen well and are attentive, responding positively to questions and instructions. 

• Pupils arrive punctually and settle quickly into learning activities. 

• Pupils are calm, orderly and considerate when in learning situations or when moving around the classroom. 

• Pupils manage their own behaviour and take responsibility for their actions. 

• Pupils show respect for teachers and other pupils. They collaborate and cooperate well in learning 

situations. 

 

7. Personal Develoment 

Teachers 

• There is a clear focus on all aspects of personal development, including self-management of feelings and 

behaviour and building resilience. 

• Reference often is made to school values of democracy, individual liberty, the rule of law and mutual respect 

and tolerance. 

• Relationships between the teacher and pupils are good, with the teacher giving attention to the social, 

emotional, and learning needs of all. 

• The teacher provides relevant, planned learning experiences which encourage pupils to develop positive 

traits such as integrity and cooperation. 

• The teacher develops pupils’ ability to identify risks and improves their knowledge and understanding of 

what they could do to maintain their physical, emotional and mental wellbeing. 

• Opportunities are planned and provided to develop understanding of how to keep physically healthy. 

• Opportunities are provided which build confidence and resilience and contribute to the development and 

maintenance of mental health. 

 
Pupils 

• Pupils show developing competence in managing their own behaviour, accepting responsibility for their 

actions. 

• Pupils demonstrate resilience when faced with challenge in learning or other situations. 

• Pupils understand they are part of a community within the setting. They show a developing understanding of 

wider communities. 

• Pupils demonstrate growing understanding about steps they can take to successfully manage their physical, 

emotional and mental wellbeing. 

• Pupils demonstrate growing ability to identify and manage risks from a variety of sources 
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Appendix c 
Target Setting 

Yellow, Green, Red 
 

Why do we set targets? 
Targets allow pupils to understand what success within a lesson looks like – whereas Learning Intentions can be broad, Targets 
can pin down exactly what pupils need to achieve. 
For example; 
LI: To multiply using a formal written method 
 Y – To multiply 3 digit numbers by 2 digits numbers using the column method 
 G – To use the ‘short’ version of the column method 
 R – To understand when a written method is not the best approach 
In this example whilst the LI remains broad and true for all pupils, the targets make it clear that by the end of the lesson 
everyone should be able to multiply 243 x 27 using a columnar method, many children should be able to use the short column 
method (over the expanded method) and that good mathematicians know when not to apply a written method (e.g. to work 
out 2000 x 51) 
 
What do we want out Targets to do? 
We want targets to reflect minimum expectations for pupils within their year group, in order that pupils know what is 
expected of them. However, we also want our Targets to prompt pupils to try and achieve better than this – and for the 
opportunity to exceed what is expected to be open to ALL pupils within a lesson. Pupils are far more likely to ‘over achieve’ if 
they know what this involves, and they are only likely to try if they are given the opportunity to. 
 
Why use YGR (Yellow Green and Red) 
The use of layered targets, such as YGR, allow teachers to reflect success at a variety of levels within the same lesson – the 
sharing of these targets with pupils allows to do several things; 

- To know exactly what the teacher/curriculum expects of them 
- To identify when their learning has progressed to such a point as to have achieved this 
- To build upon their learning within lessons, and push themselves to higher levels of attainment where possible. 

The use of class-wide YGR targets also ensures that higher levels of achievement are open to all – as all pupils know what  
higher levels of success look like and can make their own judgements as to whether they can attempt/meet them. 
 
 
 
 
 
 
What we do 
We have YGR Targets for Every Lesson 
We set our Yellow Target as the minimum expectation for any given lesson 
We set out Green Target as what we would hope most children could achieve (with appropriate support and differentiation) 
We set a Red Target that stretches pupils – either through explanation, linking of skills/prior learning or further application. 
The Red Target should not be about ‘new’ skills, but best possible understanding of those already taught (Mastery!) 
We share the YGR Targets with the whole class so that any pupils can aim high 
Give pupils choice as to how high they aim – carefully monitoring this through good use of  AfL and redirecting (up and down) 
where necessary. 
Prompt pupils to aim higher (e.g. That meets the Yellow target, but if you …… then you’d actually achieve Green! Have a go…”) 
Encourage/Enable pupils to self-assess their learning 
 
 
What we do not do 
Rigidly assign different Targets to different Groups (e.g. This table is aiming for Yellow) 
Produce different worksheets for different target levels (e.g. Here is the Yellow worksheet) 
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Split a lesson into colours (e.g. Our Yellow Activity is… Now we’re moving onto our Green activity) 
Use a ‘steps to success’ style of Target Setting – steps to success can be used to guide pupils through processes and as part of 
lessons, but not to judge outcomes (you’re not really successful if you can only complete 2 steps of a 3-step process!) 
 
 
 
A Note on ‘Low Ability’ Pupils 
Firstly, we must recognise that just because a pupil struggles in a particular subject or area of subject, this should not define or 
limit the success they can have in other subjects/areas. (e.g. a pupil may really struggle with writing clear sentences, but their 
oral explanations may be fantastic – whilst this child may struggle with ‘Yellow targets in English lessons which focus on 
writing, in other English lessons they may consistently reach ‘Green and achieve similarly in other subjects such as Science or 
PSHE.) 
 
As the Yellow Target reflects the minimum exaptation within a lesson (note – this may be different to the minimum expectation 
at the end of the year) all of the pupils working within the year group range should be aiming to/able to meet it (with quality 
teaching and scaffolding) 
 
Where a pupil is assessed as working at a level lower than their age (e.g. a Year 5 pupil working at a Year3 level) their work 
should be differentiated for them, this is where we introduce the ‘Orange’ target. They should be set a Target which reflects 
success for them in that lesson and the appropriately  pitched activity they have been. 
 
Ways to think through Targets 

Yellow 

What does everyone HAVE to be able to do by the end of this lesson? 

Age Related Expectation? 

With help/additional resources? 

Green 

What do I want most pupils to be able to do by the end of this lesson? 

Secure Age-Related Expectation? 

Independently? 

Red 

What would reflect really good understanding of the learning within this lesson? 

Greater Depth/Mastery? 

Able to explain? 

Note – ‘by the end of this lesson’ is not always the same as meeting the full expectation for the year group. Where a lesson 
involves a tricky concept that may require returning to several times within a year it may also be appropriate to use terms such 
as ‘with help’ and ‘independently’ within the wording of targets. E.g. 
 
 Y – With help, multiply 3 digit numbers by 2 digits numbers using the column  method 
 G – Independently multiply 3 digit numbers by 2 digits numbers using the column  method 
 R – To use the ‘short’ version of the column method 
 
Other variations could include 
 
 Y – Using a writing frame, write a clear method for your experiment 
 G – Independently draft a clear method for your experiment 
 R – Use a range of scientific and technical vocabulary accurately in your writing. 
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Appendix D AFL Strategies – No Hands up! 

 

Might 
 

Use the 

word 

‘might’ when asking 

questions to elicit more 

answers. Example – 

compare the two 

questions: “What is an 

equation that would fit 

this graph?” 

and “What might an 

equation be that would 

fit this graph?” Just 

using the word ‘might’ 

has taken the pressure 

off. Students are going 

to take more risks and 

be more speculative. 

Think – Pair – Share 
 
 

Ask the question to the 

class. Give them a short 

time to think about the 

answer. Then get them 

to talk to their partners 

about what they think. 

You could also then ask 

them to tell you their 

partner’s response. 

Follow the thought – 

 don’t chase the right answer 

 
You devote time to unpicking how a 

student arrived at a particular 

answer rather than trying to steer 

them towards the right one. So if 

you are talking about a problem in 

class– instead of saying, “well 

done” or “nearly…” and then 

leading them towards their 

mistake, try to stay poker faced to 

avoid giving away whether it’s right 

or wrong and ask “where did that 

number come from?” “which bit 

did you work out first?” “what does 

that mean…” and so on until you’ve 

traced what they thought all the 

way through until the whole class 

can follow their line of thinking, 

whether it leads to a sensible 

outcome or a logical inconsistency. 

Getting to the right answer quickly 

could be useful – but it won’t lead 

to deeper understanding! 

Random 

Individuals 

 
Strategies 

which involve selecting 

children randomly by using 

names in a box, pegs and 

lolly sticks with names 

written. 

Occasionally put the pegs 

or the photos back in the 

box. Just because you’ve 

made a contribution 

doesn’t mean you can go 

on “stand by” you may be 

called again… 

Show Me 
 

Ask the whole classes to 

answer at once. This 

can be done with mini- 

whiteboards (“write 

down the strongest 

adjective you can think 

of. 1-2-3 show me!”), 

number fans, etc.. 

Pass it on 
 

A situation where every 

child has a chance to 

speak by passing an 

object (a cuddly toy or 

precious artefact) 

around the room. 

Learners (including the 

teacher!) may only 

speak if they are 

holding the object 

giving them authority to 

speak, one at a time. 

This is most commonly 

seen in circle time and 

p4c sessions. It can be 

used anywhere, 

especially with some 

basic sign language. 

A Mature Community 
 

In this model, the teacher is the 

“facilitator” whilst children discuss 

freely taking turns naturally. The 

children do not have to be “old” for 

this to work but they have to be 

mature in the sense that they 

understand the class’ shared 

guidelines of group discourse – 

listening, not interrupting the flow 

of discussion, agreeing and 

disagreeing politely and keeping an 

open mind. Again, sign language 

helps 

Increase your wait time to 

3-5 seconds 

 
By making a conscious 

effort to wait longer after 

asking a question, children 

have more time to think 

and you could find 

students expand on their 

answers and fill in the gap 
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Appendix E  
8 Goals – Suggested Learning Intentions 

 

RESILIENCE 

 
 

 
Don’t give up. Try 

again 

Stay on 

task  

Stay 

focused 

Use resources to complete a task 

Complete a task in a given amount of 

time Keep on trying 

Find as many possibilities as you 

can Add improvements 

Try again if at first unsuccessful 

 COMMUNICATION 

 

Get your message 

across 

Share ideas 

clearly Speak 

clearly Explain 

ideas 

Communicate ideas clearly in 

writing Tell someone if you have 

a problem Share successes 

clearly 

Listen to others 

Listen and respond appropriately to 

others Respond appropriately to 

feedback Suggest ideas 

MORALITY 

 

Make good 
choices 

Give reasons for the choices 

made Make good choices 

Identify who has made the right 

choice Explain why something is 

right/wrong Know the 

consequence of an action Predict 

the consequence of a choice Know 

what is right and wrong 

RESPECT 

 
 

Treat others the 

way you would 

like to be treated 

Treat the classroom/environment with 

respect Listen to others 

Take 

turns 

Share 

fairly 

Look after the 

classroom/environment Take pride 

in my work 

Look after my things 

Keep the classroom/environment clean and 

tidy Show good manners 

Show care for other living things in our 

environment Be kind to each other 
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ADAPTABILITY 

 
Solve problems 

Solve problems 

Suggest different possibilities 

Use resources to solve a 

problem 

Be confident to attempt a 

problem Suggest ideas 

Cope well in a difficult situation 

Approach challenges with 

confidence Link ideas together 

Try an alternative approach 

Respond positively to new 

ideas Try new ideas 

Attempt a 

challenge Take a 

risk 

Try something new by yourself 

 CO-OPERATION 

 

Work together 

Work together well 

Listen to each other’s 

ideas Take turns 

Share 

Divide jobs up effectively 

Decide on what jobs need 

doing Help others in your 

team 

Value other team 

members Be kind and 

supportive 

Work well with different 

people Reach an 

agreement Compromise 

Negotia

te Be 

fair 
Think about others in the team 

Give constructive feedback and 

support Take an interest in 

other people 

Take responsibility in 

completing a task Understand a 

different point of view 

Anticipate problems and be able to compromise 

Use fair methods to help compromise 
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THOUGHTFULNES
S 

 
 

Be considerate 

Think of others 

Help those in 

need 

Consider the views of 

others Share 

Take 

turns 

Tidy up 

Speak politely to others 

ENQUIRY 

 
 

Find things out 

Find things out 

Explore how things 

work Decide on a line of 

enquiry Ask questions 

Find answers to own questions 

Organise and sort information 

Suggested ideas to find the 

answer Plan an investigation 

Chose how to solve a 

problem Collect evidence 

Carry out a fair investigation 

Draw conclusions from a line of 

enquiry Evaluate 

enquiry/investigation 
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Appendix F 

 – Questioning Techniques and Types 

Strategy/approach Process Gains and benefits 

Thinking Time: 
 

Consciously waiting for a 

pupil or class to think through 

an answer (before you break 

the silence) e.g 10 secs 

Provide time between setting the 

question and requiring an answer. 

Sometimes alerting pupils to the 

approach and the time available 

to develop an answer. 

Prompts depth of thought and 

increases levels of challenge. Ensures 

all pupils have a view or opinion to 

share before an answer is sought. 

No Hands Questioning: 
 

Using the ‘no hands up’ rule 
 

Ref. AfL publication – 

Working Inside the Black Box. 

Pupils aware that those required to 

give an answer, will be selected by 

the teacher. Teachers alert them to 

this as questions are asked. 

 
Linked to ‘thinking time’. 

Improves engagement and challenges all 

pupils to think. When linked to Thinking 

Time, pupils share ideas and ‘position’ 

their own views in relation to others. 

Conscripts and Volunteers: 
 

Using a planned mix of 

‘conscripts’ and 

‘volunteers’ 

Teacher selects answers from those 

who volunteer an answer and an 

equal amount of those who do not. 

Enhances engagement and challenge 

for all. 

Phone a friend: 
Removes stress to enable 

those who cannot answer 

to participate 

Those who cannot answer are 

allowed to nominate a fellow pupil to 

suggest an answer on their behalf, 

but they still have to provide their 

own answer, perhaps building on 

this. 

Encourages whole-class listening and 

participation. Removes stress and builds 

self-esteem. 

Hot-seating: A pupil is placed in the ‘hot-seat’ to 

take several questions from the class 

and teacher. 

Encourages listening for detail and 

provides challenge 

Mantle of the expert: A wears the cloak of the expert 

to answer questions from the 

class. 

Builds self-esteem through 

opportunity to share detailed 

knowledge. 
Preview: 

 
Previewing questions in 

advance 

Questions are shared/displayed 

before being asked, or the start of 

the lesson. 

Signals the big concepts and learning of 

the lesson 

Pair rehearsal: 
 

of an answer or a question 

Pairs of pupils are able to discuss and 

agree responses to questions 

together. 

Encourages interaction, engagement 

and depth 

Eavesdropping: 
 

Using specific targeted ?s 

Listen in to group discussions and 

target specific questions to groups 

and individuals. 

Facilitates informed differentiation. 

5Ws: 
 

Modeling simple exploratory 

questions to gather 

information 

Teacher models the use of Who, 

What, Where, When and Why to 

set out a simple information 

gathering response based on the 

information provided. 

  

Encour students to rehearse enquiry 

and comprehension, can extend into 

reasoning and hypothesis. Creates an 

inquisitive disposition and a 

thinking/self reflective approach to 

learning. 
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High Challenge: 
 

Phrasing questions carefully to 

concentrate on Bloom’s 

Taxonomy higher challenge 

areas 

Questions must be pre-planned, as 

very difficult to invent during a 

lesson. Focus questions to address 

analysis, synthesis, evaluation and 

creativity, based on Bloom’s 

Taxonomy. 

Provides high challenge thinking, 

requiring more careful thought, perhaps 

collaborative thinking and certainly 

longer more detailed answers. For Able, 

Gifted and Talented. 

Staging or sequencing: 

questions with increasing 

levels of challenge 

Increasing the level of challenge 

with each question, moving from 

low to higher-order questioning 

Helps pupils to  ecognize the range of 

possible responses and to select 

appropriately. 

Big questions: 
 

The setting of a substantial and 

thought provoking question 

Big questions cannot be easily 

answered by students when the 

question is posed. They are often set 

at the beginning of the lesson and 

can only be answered by the end of 

the lesson, using all of the thinking 

based on all of the contributions to 

the lesson. 

These questions develop deeper and 

more profound thinking. Big Questions 

are often moral issues or speculative 

questions such as, Where are we from? 

How big is the universe? What is the 

meaning of life? 

 
They require extended answers and 

usually rely on collaborative 

thinking and a personal 

interpretation of the information 

provided. 
Focus questioning: 

 
This will help students 

to answer bigger 

questions 

When students struggle to answer 

bigger or more complex questioning, 

the teacher can model or lead the 

thinking by asking Focus questions to 

lead the student through the steps of 

the thinking. 

Develops confidence and the 

sequencing of small steps in thinking 

and response. Allows students to reveal 

the stages in their thinking. 

Fat questions: 
 

Seeking a minimum answer 

Pupils are not allowed to answer a 

question using less than e.g. 15 

words or using a particular word or 

phrase. They must give an extended 

answer or make a complete 

sentence/phrase. 

Develops speaking and reasoning skills, 

the correct use of critical and technical 

language . 

Signal questions: Providing signals to pupils about the 

kind of answer that would best fit the 

question being asked. Teacher 

responds to pupils attempt to 

answer, by signaling and guiding the 

answers. 

The essence of purposeful questioning, 

moving pupils from existing knowledge 

or experience (often unsorted or 

unordered knowledge) to organized 

understanding, where patterns and 

meaning have been established. 

Seek a partial answer: In the context of asking difficult 

whole class questions, deliberately 

ask a pupil who will provide only a 

partly formed answer, to promote 

collective engagement. 

Excellent for building understanding 

from pupil-based language. Can be 

used to lead into ‘Basketball 

questioning’. Develops self-esteem. 
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Appendix G- Using Key Questions 

 
- During the introduction of the activity teachers should ask a range of open and closed questions. (See table 

of question suggestions) 

- Give children some ‘thinking time’ in order to reply to the questions. 

- Decide what questioning techniques would be most suitable for your children, so that all are involved and 

appropriately challenged. 

-  

Recalling Information 
How many…? 
Where 
is…? 

Who…? 

In which year 

did…? Why did…? 
List… 
Describe

… Label… 

Name… 

Tell… 

Classifying 

Which of these go together? 

/why? Can any of these be put 

together? 

How are these things 

like/similar/different? What could you 

call all these things? 

What are the characteristics of all the things in this 

group? What criteria have been used to classify 

these? 

How could you  rearrange…? 

How could you compare… 

and…? Can you find another 

way to…? 

Describing 

What is … like? 

What can you see…? 

What did you notice 

about…? How would you 

describe…? 

Predicting and Hypothesising 
What are we going to see at…? 
What would/might happen if…? 
If … , what do you think would be the 

result? What would it be like if…? 

What would you do if…? 

How would you plan for…? 

Explaining 
Why does…? 
How do you…? 
Why did this happen? 

Why do you think 

that…? What caused 

this? 

What might be the result of…? Why do you 

think so? Can anyone think of another reason 

/explanation? 

Can you explain…? 

Evaluating 

Do you think this is a good/bad thing? 

Why? How do you feel about this? 

Why? 

Is there anything you would have done 

differently? Why was this done? Do you think it 

was a good idea? What were the reasons for 

this? 

Do you think this is just/fair/appropriate? 

Why? What do you think is important 

about this? Why? How could this be 

improved? 

How could you justify this? 

Can you take another point of view 

about…? How would you feel if you 

were…? 

What is the most important… and why? 
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Inferring 

Can you explain from this how…? 

What do you think might be happening 

here? What do you think might have 

caused this? Why do you think they did 

this? 

How do you imagine they are 

feeling? Can anyone think of a 

different idea? 

Generalising 

What is true about all of 

these? What can you tell us 

about…? What have you found 

out about…? 

What seems to be generally true 

about…? What have you learned 

about? 

What conclusions can you draw 

now? What does this tell you 

about…? 

Synthesis 

What would you predict/infer from…? How 
would you create/design a new…? What might 
happen if you combined … with…? 
What solutions would you suggest for…? 

Application – Use of facts, rules, principles How is…an 
example of …? 
How is… related 

to…? How do you 

know…? 

 

What if …? 

How could I adapt? 

What if I reversed or rearranged? 

Analysis 

What are the features of…? 

How does…compare/contrast with … ? What evidence 
can you present for…? 
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Appendix H - Planning for EAL Learners 

 

Description Why used? 

Promoting an awareness and 

valuing of cultural diversity 

Celebrates cultural diversity in school / class / society 

Activating prior knowledge Revisits previous learning, builds on work already done, sets new 

learning in known context 

Visual support Provides meaningful context, 

allows engagement 

Repetition of language items or of 

processes 

Allows for familiarity with new language / concepts / 

activities 

Speaking and listening activities Peer support, opportunity to practise new language, 

reinforces new concepts 

Extra thinking time Extra time to think and clarify a task 

Teacher or Peer Modelling Provides clear demonstration of what pupils are expected 

to do 

Pre-teaching When teachers or support staff do pre-teaching of a subject 

before the lesson (very useful for science vocabulary) 

Scaffolding for reading, writing 

or thinking 

Enables all pupils to work at appropriate level 

Opening Questioning Enables pupils to respond in a way that demonstrates what 

they have learnt 

Directed differentiated questioning 

(questions directed at a particular child 

and matched to 

their learning needs) 

Inclusion of all pupils in whole class sessions; enables teacher to 

monitor progress at appropriate level for each pupil 

Collaborative activity Provides opportunity for peer modelling and interaction 

Pair work / Carpet partners Gives opportunity for peer modelling and rehearsal of answers 

Mixed ability grouping Gives opportunity for peer modelling 

Adults’ roles clearly identified for 
all adults working in class 

Clear focus for support available for EAL pupils 

Writing Frames Use of frame with relevant key words and focus for writing 

Differentiated Steps to success Steps to success should meet the needs of the children, 
offering a clear structure to work from. 
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Appendix H : Teaching and Learning COVID-19 Response Contingency Plans 

 

The school offers a reduced curriculum of home learning during any period of main school closure due to lockdown.  

 

Planning - what to teach and how 
 
Each week, Year group teams will plan for the following 

• Five daily Maths Lessons 

• Five daily English Lessons 

• Guided Reading  

• Class Reader 

• Weekly Challenge 
 

Wherever possible planning during school closure will follow the school’s schemes of work and will continue to 

introduce new learning to the children. 

 

Remote education during wider opening 
 
Teachers use the learning platform, DBPrimary to plan for high quality learning experiences that introduces new 

learning to pupils. All children whether working from home or at school, will access the same online programmes of 

study.  Children who are not able to access the learning online will be encouraged to attend school where possible or 

receive paper packs of learning material.  

 

Lessons are pre-recorded or in small groups via Zoom.  

 

Pre-recorded sessions  

Pre-recorded lessons provide our children with  a greater level of human connection during school closure. 

The expectation is that pre-recorded lessons would be similar to the exposition of usual live lessons.  They are 

expected to last approximately 15 minutes and should include modelling of new learning. Teachers may choose to 

structure this 15 minutes into blocks of approximately 5 minute content, to make editing content easier (if editing is 

required). Pre-recorded sessions can be incorporated into teaching slides as long as the delivery is engaging and 

follows the same principles as below. The first part will be an introduction where the class teacher welcomes the 

children and asks about their weekend by way of example. 

 

Year Group Leaders 

• Weekly meetings within year groups/phases should continue. Staff who are on rota to be at school, will be 

expected to attend these meetings. Year group Leaders may need to move the meeting to another mutually 

agreeable time so that ALL staff can continue to attend. Where this is not possible the additional adult in the 

class bubble will be expected to cover the class while the class teacher joins the Year group meeting.  

Meetings should be scheduled to last no longer than one hour. Meeting minutes should be sent to Teaching 

and Learning Lead (Aronke Kubweza). 

• Year Group Leaders should look at the complexities of their individual year group and map out a fairly 

distributed planning and contact timetable.  This should be shared with the Teaching and Learning Lead 

(Aronke Kubweza). 

Teachers  

• Teacher are expected to plan collaboratively with their Year group teams, taking responsibility for creating 

teaching slides for agreed area of the curriculum. 

• Teachers follow the school closure safeguard policy 
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• Teachers able to attend school, will be timetabled to enable the school to operate sufficient social Bubbles . 

• Teachers will be required to complete tasks for reopening of the wider schools as and when that is 
mandated and possible 
 

Support Staff 

Support Staff able to attend school, will be timetabled to enable the school to operate sufficient social Bubbles and 

to complete tasks for reopening of the wider schools as and when that is mandated and possible. 

. 

• Most support staff will be required to work a set number of days a week in school. 

• Support staff may also be directed by The school SENCO ( Amy Schwba) to run interventions remotely via an 

online platform from school. 

• Those working from home will be asked to create resources to support children with their learning.  These 

may not be the children they are normally working directly with. 

• LSAs who are on the rota for less than their contractual hours , may be required to work additional days 

during some weeks where they will be directed to complete tasks. These tasks could include covering a class 

Bubble where there is an urgent need of cover or setting up of classrooms and resources ready for school 

reopening. 

 
Guidance for the conducting pre-recorded online sessions  
 

Class teachers should be mindful of where they film.  If filming from home, they should aim to have a plain 

background wall and avoid the use of bedrooms.   Teachers should dress comfortably but professionally.  For those 

who are allowed to leave home and would like to film from a school classroom, this can be arranged.   

   

Using Zoom for teaching and Learning 
 
Teachers will be expected to facilitate live Circle Time sessions providing more of an opportunity for the children to 

talk with each other, share something and reconnect.  Regular members of support staff, who would normally work 

with the class, should be invited to participate. Sessions will need to be timetabled and timings and groupings shared 

with parents in advance.  

Ensure previously shared group protocols are adhered to. A parental agreement has been shared with parents and 

carers.  

Provision for children with EHCP via zoom. 

During periods of altered school operation, it is particularly critical that we facilitate an effective provision for 

children with an EHCP whom all have individual needs, and may not be able to access work on DBPrimary, either 

physically or even cognitively without targeted and deliberate intervention. It is also important for their overall well 

being that such pupils are provided the opportunity for purposeful interaction with adults allocated to support them. 

To this end, it is the expectation that classroom teachers hold a weekly half hour session with their assigned LSA and 
the parents of each child with an EHCP, to plan for the LSA delivering weekly interventions for these students. These 
sessions, which should be conducted over Zoom, should explore plans to support skill development in areas such as, 
handwriting, fine motor skills, speech and language. Essentially, suggested ongoing objectives for these meetings 
with parents are: 
• Touching base with the EHCP child 

• Checking IEP targets 

• Suggestions for activities for the week 

• Review of activities 


